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Rov A Fdelfelr's mmddie imiaal stands tor .-hvu as 1in Thomas Alva
Fdison. Edeltelt's tather hoped his son would becomeanyngineer . In-
sread. he has beern xmd\lm_, nmsu‘ teaching school, plevipg the violin,
osknng, 1 nslm., [our children, and imvennng new YRt 1N recipes,
His vacations are devoted 1o renmions with £ umlwfﬂ friends, to re-
searchimg topies ke “the hnm("' and the organizacion and cimate of
theschool cultuare, and to returning to his roots in Denman k., Edeltel
1s employed as a professional assocate 1nthe Diviston of Instruction
“and Professional I)(-\'(-lq)pm('nl})f the Natonal Education,Associatnion

dand is o member of the Calumbia University chaprer of PDK.
Duning Famar,Ovell’s Trest visit 1o o teacher-center she destgnted
“and butlt a miple-decker cardboard house for her Head Start students,

She sketched the plans, learmed how to use a saber saw, and cut out the

-

parts one mght from o 11 pan. Theentive next hour wasspentixying
(unsuccesstullyy to ger the structure through her car door. Subsequent .
visits to teacher centers Gis a teacher, supervisor, or advisor) have been
cqually exhilarating—and frostauang. Orvell is presenty on the staff
of the Teacher Center Project, part of NEA's National Pnund ion for
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Introduction

This book ts artanged in a question-and-answer format. T indludes
the questtons about teacher centers we hear most often from teachers
and other school personnel. The answers provided come from our ex-
penience, discussions wath people in teacher centers, and rom exten-
sive contact with the problems and practices of inservice teacher
cducation in the ULS,

Interest 1n teacher centers has surged recently, with the advent of
federal legislation that makes possible inserviee education programs
concerned with both currtcillum and teaching strategies. Teachers, es-
pectally, regard the legislation as a potentially new approach for at
least part of their inservice education. Most teachers have litde or no
expertence with teacher centers, but they have many questions. Some
of those most frequently asked are addressed here,
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Questions and Answers About Teacher Centers

Q. What s ateacher center? What assumptions underlie the idea of
a teacher center?”

A. There 1s no quick and easy definition of a teacher center. Te s
most often a place (but it could also be anidea) around which teachers
gather, individually or in groups, to get help with the immediate
and everyday problems they face in teaching. A teacher center is also
characeerized by a feeling, a feeling of being in o place where you can
getadvice and support from people vou trust. You're there because you
want to be, and the human resources vou draw upon are likely 1o be
your peers and staff, people who have no authority over you, who are
not in positions to assess your capabilities_.and intentions, and who
cannot penalize you for what you do ordo not know. A teacher center is
wlso a place where you call the shots in terms of the kinds of resources
vou want, rather than having them thrust upon you. Ina teacher center
you would not expect to hear the statement, *“This works in classroom
X. now use it in yours.” Rather you might hear such statements as,
“I'm having trouble providing for individual differences among my
students ... I need help in managing kids who are very differene, . 1 =
need materials that are tilored o varying levels of language acquisi-
ton.. . .. I need a range of materials that foster the development of a
single concept. ... Some of the children conceptualize abstractly and 1
can use printed or audio materials with them, but I need things to
handle, feel, and manipulate for those whose thinking style is con-

»
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acte and mateglal-bound. A teacher G stare these needs and e
questspeahchimdsolbassaistance macenter where there are perople whao
respond to and bld on sochoequeses tor helps, .

Q. /s the teacher contery distinet fromm haditional insercece educa
tron? How does the teacher comter procide support and respond to
teachers’ needs i wavs that are different from the baditional ap
prroaches to mservace education?

A. The teachorl center oy distinet adea, ot it is still part of g total
imsernvice educatton program. Ieis one kind of inservice education and
never should be thought ol as takinge over all of imservice edacation or
satnstving allb the needs that teachers hoaw'e, Perhaps icis corny to say that
atcacher centeris ol, by and ot teachers, hat that is probably one of pes
distinguishing characteristios, The tonmal graduate stady thar many
tcachers underake satl hasaplace mmservice edacanion. Peacher cen-
ters do not supplant graduace stady . A key distinction beoween tead e
centers as a mode of insernvice education and other kinds of stadf de-
velopment mav be that the personal and professional growth of the
teacher tikes precedence over school bmprovement. ' Teacher centers
haye a direc relanonshap with imdividual reachers, and first and fore-

st address those teachers' needs,

Q. How s ateacher center's fundtion related to overall school im-
procerment?

AN doect approach 1o tmproving the school progriuan it recent
vears has beento develop new courses of study and have teachers attend
tstitutes i order to learn how toreach those new cowrses of studv. ' The
teacher center as what might be called an indirect approach where pan -
narpants are concerned primani)y with the | tt.)[('&si(b!l;l' well-being of
the teacher, while at the same time n'u;gnizing that whatever is done
to, tor, or with that reacher will ultimately contribute o sehool im-
provement. What s unique abour a teacher center is that it models
what numy educatons hate always found to be good teaching: thad is,
attending directly 1o thes needs i the individual, whether it be a sou-
dent-learner or teacher-tearner, and addressing pantie ular interests and

concerns, as identfied by that learner.
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Q Dovoucorncentrate onldy on the ondicadval teacbies? T a Qrotifrod
teachiers camee tor o ceniter frovmr the sarme departiment, crade lecel,
se leoal o suchgect . condddnt it yesprond to the collectn e needs of those

tecre Fren o ?
A Yes nt could respond to croups Sametnmes it happens thoa a

group of tcachers areanterested i the same kids of questrons at the
satne e For example, o question sach o asS o do von make this
juntk o ar thatmoves- s answeered, m paat, by pronrdimg suppon
tor learners tocome upwith themm ovwnanswers, They begino helpone
anotherm then seanchoand thes teach oneanother what they come ap
with, accordimg to mdividaal backgroand, expertence, and msieht
Fhe reacher coenter’s funcion, then, s o tespond 1o the mdin adual o
cotlecomnve neceds of eachers as teachoers see them aather than .l,\,lllt'

adimastrators of the school see them

Pl

Q. Mo maeht teacher contens vellate tor othiey kinds of trserinee
cidvication?
A, Teacher centers concomplement and evenomtluence other Kinds
ol msenvice educanion, Fheyv canradicallhy intlhaence the was imnwhacha
school district stiactures and budgenior s imservice programs, or the
way o which o ocollege of cducanion otfers freld extension work on
degrees. .
leacher conters can be helplul to weachers of anabsitact conrse like
high school chemisny, Insuch aconrse the teacher knows the theones,
formulas, symbols, and cquanons. Intclescoping all thas into what the
students ought o learn, the teacher often puts the emphiisis on nomen-
clarure and otherabsuactnions, A teacher center could doa very effective
job with teachers of chemisty by encouraging the teachers themsehves
to become mmvolved in experiments of chemical phenomena thar ex-
plaim events of evervday life; for exianple, why a souffle may collapse
or how paint colors are mixed. H chemisiry teachers ot together at a
~twacher cemer. perhaps with an indusaial chemist or-a university
chemistry professor, they may begin to realize more of what it is like
for a 17-year-old to be studying chemisoy and discovering the physical

world and its propertes and processes, For this intcraction to occur in
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ateacher conter there nieceds to be st oo and i, Jrertal resonnees,

and cqupment to prosade these hinds ul N PHCIICTICOS

Q- Which ma@tervial and hurman resontoes ave vequared i a teac e
cerder? IV hu! kirveed oof stapf showld theve be? What kriow dedee, attitvudes,
arnd akills are niecded by the vtaff?

A. A tcacher center called the Tearmming Fochange in Kansas ity
Missoun, has onres stattan architeccand astaodent of coonomaes 1 he
arcthiteor assaisis teachers an I-mknn:'.u the honaldines and other st
tires an the comnmunaty as well as the tancnon and aestherre value ot
the sanroundang laindscape This resonrce person can Belp read hers
with the stady ol oo mathermatos, sarence, and phivsics e can helys
teachers deal sarth quesnions ike, "Whin s one R o hridge sup
ported wath oo e stracnm e and another wath SUSPODISTON fowers-
Whar e she phivsios promaples underby e these two st tugess [ he
ceonomast at the teacher center helps teachers deal wigh issaes thag
vourtngsiers can adenoly wath, suche as the e of _L:lt"n cries or bubble
cunt Teachers e brosteht toscrher with business people tomeet and
leun trom cach other: Thes explore real, evernvday decision making
and how personal deasions welate 1o cconomircs Both the coonomaist
and the archiectmvolhve reachers i actvens cotiented experendes that

the teachers an tarne can adapt an thenr own u-.u!’un_u_

Q. Iyt necossary oy a staft to ancliede such specradists as arnare
(’-.r r ol coortonrist for ask these s ul qrestionrs and tao exprlore
pfm e ared raterial? «

v\ ldeally o ves) becanse there ouuhic to be all kinds of specnalises
Avarlable who can help teachers tearn. For example. an achitect or
ccononst on the staff serves not ondy as a ditect tesoutce to tea hers or
students (thiough programs, cncula, eld expenences, and s
but as . teacher too, Then job s toassist no 1spectalists mecogmsng
M themselves the capacity for asking quesgons and scarchimg for an-
swers, (F counse, 1t s not posstble o have an CXPCLL ON eversy topi.

Most teachers have much more expertnse, many more Lacets to their
personalinesY{gn are usually seen o *;uml with students o1 othes

tcachers. One of the things vou do in, aYeacher center s seek ourt the

many facets. dimensions, and Gipabihioes vou mav have, What's im-
]
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pottant in schools s to make anvalable to all learners as e ko !
cdge and expaertise as possible noany given ftield Buog exprerts should
recornize that they can hecome oo speciahized, 1oo 1emote from exvers

oy concerns Fxpertsmustlook connmuaushy at the socrery tfes serve

) Q. What abowt the expertive of teaching? oo cant teac e leanrn
frooemy varie aanrosther®? Tl oy the strateey of teachone attended (o 10 a
teste v cennter? ‘

Ao Teaching, sav, 26 seadents ol ar the saome moment, denvands
haigh desel shills One of the imporant prerequsates to bemng able (o
teach anybhody ishnowimg somethimge abouthom We want i be caretnl
that we don't ask people 1o demonstrate teaching as . petiormance,
pure and ample. and neglecr the anteracnion between teadher aned
student. The exanunanion of strategies ol teachung and looking at what
s effecnve teachimg as very muach a pagt of the tyncnon of o teacher
center. When dealing swwath stvles of tcaching, the teacher center Jrro
videsavaniety of posaibilines, tacher than prescnbing . set PProgran or
nad saacture Andset, while the center would be flusd in s offermges,

it ccrnanby adheres 1o some basie assamptions aboat the tea hang and

learning processes

Q. What can be described and planned for i setting up a teacher
certter? What can o st ecolee? _

A Asfederathy tunded teacher centers get underswas, these e Loy
to be nmportant questions because the endenos osually o ':('Hlllg
upranesw orzanizaton, toscek stabihiey and o standandieze proceduares,

Ihimgs mustabwavsremoan thod and open in ady namaec, vital tead her

center,

Q. What resorrces, supplies, eqraprment, and fac thities: mirght a
teackhery center biciioe?

AL A teacher conter s not always one pliace. Some districes have a
central center with satellies an different scehools. There are mobile
teacher centers that operate out of vans, The cennral element of any
teacher conter s people. The center erther ought 1o have accesseto or

know where to find a wide vaniery of resources in prople. places, and

ERIC 2 i0
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thirnees T hat dowesne’t Pt 11 bas to be e stonc lotise of Bosok s on TR
ot rteatetngls O e o ahve cnatcra bon detrchime swhar s koptaon o teachen
contter s opposcd o hibraay oo ancenstrac tonal nea pabs conier as o
sec wharkand ot vise the comcv e Trnnehehappenthor maccrials sl
voetshabicd vt hibieary o gatenals conter tevthe teachor contes an e
NP ML tovthe neods ol e hiers T che teachors atacene el tothe jrarinit
whefe they need aodivioant paoss for o \.uu’:lr, then the seatl shonld
e abigy hwate one The poant s tha the convomment of a e hier
center shondd e respronisive toowhat as bengeg souehe

PPocol the problenr withy sonme oof thie Noononal Detonse 3 docanion
Vot bursds wwas thar thesy were ased to e Longraanze Liboratarses and
SLEITE .n:’ll oty s ol cqpuprment into schools wathiour consadens
g, the necds of the ccachers, sommphy because sorneone thooeeho thiae
coprnprnent would be vsetul to theeme Muach of those putenals wounnid
vp an closers andbas sall chere Flow canvonn detrmme that g pece ol
coptrprnent o some hind obresonrce isactaldly needed - The davaonoaan
prress s aovonnd altosiranom Vtew people mehe sy thaca devimonnt
proess, o blannanm machainme, o o kil s absoluately essenoal e
noeht be exsential bon those few people, buc unless o boee numbers ol
teachers wantto asethecogupoentar paobablv s notwaorth the space
takes upr and the mones at coses to bos ar Teaache be better to know
where o press s avinlable 1o teachers and see hosw mach ase e gets be
fore decndimig 1o pnnchase one Inone centralized tv e ol teacher centes
thar serves acounty with bive sehools spurcad over aowide anea there s a
drvimonn press (-:lu'r.llt'll by aocenter statt person The poinc s that the
question ol cqpupinent. matertals, and resources neceds ta be considered
adong with qquestions abouat staftinge and statting roles Tois not neces:
sany lor cach teacher o do husowndivimountimg, tor example, in bt
thos kind of service tllusnartes how o teacher center can perform a lot of
rontine work for teachers Indluaded i the resonces a teacher centen
has access toareanoseamns, art gallenres, cultaral centers, warchouases,
and indostry These pllaces otten stn provide aservace o become aanes

worture e for a teadher ctrley

Q. Whatabowut the acarlability of recycled material and by-prrodiec ts

aredrastty for wse i teacher center projec (%4

11
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VO oldte e N Pk v Ill’ thy ede 'I\ ||lcu'.{lu|\ el lllulll‘.ll\ .lllt'
aother sarapan tcacher contees U he e ol thasimatcreal o be cre
Dot e can also oy bocomee cotnec kb Sone cnanngpbos ol
ttereebs thor e e bl i thie o Lasat o e PPreces of Sevpelon g
Byvert | oo ok dhie s P hiese o b tise o 1o CxLnnpde e e pao i
s ntnpebatev e obpevas o ey aart b 1 oo fen AT ST TSN TTIT
Fhos can alser be vased bor oot el Pove cnakane bievnvtvare
tabes that o et ateor g vt beas heon ool led o bie cosinvente o
it vovenn dhiv i lors s Spoice st Baskeors gable Tevs anddchas
P exaengpde Thiose e srond 1o simitee s 1o e Bt sovmi trenres 10 e o
oo poreoncnpiied wathy 1he cotnpralssom 1o nse every by Frocwmbiicd
Fhies Lo Lcrounge sl When aeovabine becomes on cnd an
st ahames wth no prarprene e collected e b Al stodenes can
cattt a dot when thes vooomstder 1he thanes that are vsoalbiy Constddere o
chiscandable P hey Obten disiccer ann b ttharthey doe daetal Thioaeh

the prrocesses ol sorounene, ol tienc reos el rehecome s appaarent

that o as vsetad v eons 1o e vicw e Lt i e anved

eletde temnt woay s

Q- e carntlee Jiscvse vieods iorf teae hors it deflerenst staves iv thers

careers he et Floe carr coriters e ostabilistied arved copervated oo that

thes ave visetiid torall korrddy oof fevsa frees s ool vy ot biey rrrevsr e o ert thie

conrreritingaty ?
A Thelabel  teacher conter stszgests that thie conter isexc sy ey

ot tcachers Teachers den operate rea vacitn Poarenes and s bioead
Achimimsoracans should be inrerested i i pravteceprate an thiear Lo al
teacher conters Tes also vmporeane to peoplean bastness and rondastn
fovist ateacher conter an order 1o ver o betes wasp of the Kinds of
problams reachers e wiesthing with In shorr, wide speciiim of
tsers and visttors wall micrease support for the center

Ceoertanly teacher centers ought 1o be concerned with teachers at
ditberent staces of therr deve Fopment of we auree with the ASNHIInptIon
thiat lt.lllllll cabouttcachine s acareer long endeavar . Leacher o CIHgr S
Can senve teachers ot all stages of ther carcers in e prractical, hands

ON, Pragnntic wavs,
Fhere's a danger that reacher centers wall be viewed as g panacea

ERIC 12
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- - when, in fact, they can never be all things to all people in all areas. If
- you ask people in tcarher centers how many teachers in the service area .
. come to the center, theyﬁw:ll usuallv 'mswer ‘a small number.” Very
“few centers can claim that 50% or more of the teachers in théservice areca
are served. And yet those who do come lend to come back again and
again. It I’ﬂdy be llmt teacher centers, if they re going to rematn

voluntary ,acuvuu.s. should not be expected to serve more than a mis -

nority of thfj’ seachers. That is one of the questions that should be dis-
. 'Ct‘wd and vﬂ%med as we beginfto establish government-supported

teac hen enters.” ‘

~

Q. Al urhat price fedeml mpport’ : o

A. Mdny people who are excited about federal funding for teacher
centers are going to be very careful about requesting money if their

- goals ‘and purposes might be (ompromlsed by federal regulations.
“That’s why the philosophy behind the establishment of teacher centers
must be‘carefully articulated. As 1dng as the creation of teacher centers

- & was only an idea, people could look upon them as a panacea for
i sr)I\ ing iservice education, problcms We must be (‘du[l()llb about hav-
gehigher expectations for teacher centers than they are able to fulfill.

Q. How can teacher center dduisors help teachers to relate what Ls
going on in the center to their classroom inst
A. One of the most important features of teacher kenters is the con-
cept of advisors who help provide the link between {ctivities that take
place in a teacher center and practice in the schools. “Aglvisors are not
administrators, not line people. They are not thrcalenin;;a'flij(hers.
In teacher education there has always been muchiauention given' to
theory but no support or feedback systems when teachers actually get
back to working with students. Advisors can provide the link between
theory and practice. When'we talk about teacher center staff, we need to
distinguish between people who have power over teachers (that is,
“evaluation responsibilities) and those who do not. Both could support
{eachers and fdclh{alc linkage between learning in a teacher center and
application in schools. But those who don’t have authority and power
” over teachers are in much better positions to assist teachers and;get

thcm to open up about therr problvms

13 |
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Q. What is the role of teacher center governing boards? How can
they represent the c(mst:tuen(y’

A. If teachers are the primary users of federally established teacher-
centers, the teachers who use the center should control its funcgion and
program. The federal teacher center program does\prov:de SIX options
for selecting teachér members of pohcy boards, d“ of them des1gned to
insure that the policy_board will represent teachcrs .

Teachers will probably bethe main users of any teacher center.
Regulations for federally funded lcachertcenters require local’ policy
boards to decide who will use a local teacher center. For urposes of
governance, you have to look. at*what teachers and othe , us¢ the
teqchcr center for. If the center is used to help the individual sa¥sfy his
or her own instructional or curriculum needs, that_is one kind of
funcrion, obviously based on what teachers want, I3 center is going to
respond to the demands of a total scl aculty or the needs of a
particular school program, one has td'ask that faculty how a center can

best serve it.

Q. Should a teacher center be concerned with preservice as well as
inservice education? . -

,. A. In-teacher centers it is most stimulating for people at different
levels of preparation and different career levels to work together in
activities. Cdtermg to just one group, such as secondary English
teachers, may be useful, but a mix of teachers of severdl subjects and at
various levels of experience and sophistication can be even more help-
ful. A student teacher or intern who has the opportunity to participate
‘in teacher center activities will have a much broadetr understanding of
curriculum and instruction issues than is possible when working only
with a critic teacher. An interesting blend of roles and shared experi-
ences emerges wh(’lf_l administrators, teachers, student teachers, F!!acher
aides, and other school personnel are served in a teacher center where
rank and hierarchy do not matter. The teacher center is neutral terri-
tory that can be a rich learning laboratory for students in preservice
teacher education programs.

-Q. Whereis the place for srhplaﬂy pursuits and subject matter ina

teacher center?

R U ¥
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A. One of the prohlems of teacher centers is that people who are,

sefious abom scholdrshlp tend to think of them as “‘make-and-take”

'-pldces lnvolvmg hands- "o kinds of activities, instant learning, and
other gimmigks. For exaiiple, you can learn bookbmdmg one day and
the nextday you're an aull_lorlty on the subjectand teach it to the whole
- district. However, when teachers have had longer exposure to teacher
centers, there j,‘rcvi;lence that they delve more deeply into substantive

areas. This s 1ll;}5trated by some of the activities in places like the
L.earning Exch‘;nge in Kansas City, Missouri, where teachers devel-
oped units on e€ohomic education, the “*Unseen City,” and the uses of
culture and art in the community-at-largé. In the Teachers’ Shelter in
‘Oakland, California, there is an effort to respond to second- -year

teacher needs, third-year necds fourth-year needs, and so on. In some’

Boston area teacher centers, teachers arg spendmg a lot of time with
rt(ord keeping and documentation of what is going on in their class-
rooms. Teachers bring these kinds of mformauon to a weekly seminar
that studies, for example, children’s thinkimg. Still others share case
studies compiled over a period of time on a particular child; the group
discusses each case arid offers advice on how a teacher can prepare for
and work with that child.
_ These in-depth kinds of activities usually don’t happen at first,
they evolve over time. What has to be guarded againstis falling into the
academic ritual that goes on_in traditional college extension and
graduate courses. Certain elements of the hands-on notion must be
maintained; that is, teachers must be heavily involved in determining
what is being studied, and the substance of what is being studied must
be internalized by the teacher rather than distilled by the professor and

then passed on in lectures.

Q. To what extent can evaluation become an integral part of
teacher center operation?

A. Evaluation is ‘essential, whether to justify the expendituré of
Ti-drr;nl, state, or local funds, or the use of teachers' time or other re-
sources. Centers have an obligation o be able o demonstrate that the
money or tme or efforvhis been well spent. But evaluation is also an
obligation that one 1imposes upon oneself in order to get a clearer

3
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understanding of what one is doing or trving to do. People should take
stock to see whether what has happened.was worth the effort and to -
determine where (o go on from there. 3

In oeganizing a teacher center one shouldn’t first plan, and then
operate, and then evaluate: rather one should plan, operate, and evalu-
ate all the time. Evaluation includes not only surveys and written
reports but also photographs, slides, and sound-synchrgnized £ilm- 2
strips. T'he idea is 1o create and keep all kinds of evidence uf v\h('n, .

B

people have gotteh 1o at a given point. o

- Oneofthec .ullums however, is that evaluation shotild not atte mpl :
to determine the effects of teacher center activities ‘on things that are, j"
NN too remote from those activitie s. For ex: unp}c SOMe pcnj)l(' SUZEeST

~ that a teacher center ac tivity be evaluated on the basis of what stude nts
lein in school classrooms as measured by Slanddrdlzcd tests or other
kinds of tests. Better, one should look for evidence of what is different
in a school as a result of what teachers do in a teacher center. Rather
than look at direct relatonships betiveen tegcher center activity and
student achievernent, examine, for example, a teacher who identifies a
problem in reading and comes to a center for assistance. There will be -
an advisor there who helps the teacher analyze the problem and may
even visit the teacher in his classroom. The teacher then returns to the
center and, with assistance from the advisor, begins an activity that
may alter the way in which he teaches reading. He may change the
kinds of materials he uses, the .way he groups the youngsters, or the
style of interaction between himself and the students. Any of these fac-
tors may contribute to a positive change in reading instruction and in
the kin(lﬁ_of relationships that exist in his classroom. If this teacher's
experiences have beén documented, there will be ample evidence ‘!‘h'at

L

-

[

something is happening in the teacher center.
Another example’is the fu ulty that is concerned about lh(' SOC ml

and psychological climate of its s¢hool, the nature of the rules qou e
ing the school, amd maybe even the oppression it feels. Faculty me m-
bers will often tuke the se concerns to a teacher center where they bvgm
to work them out, T h(' center, then, helps them draw on appropriate
Cresources in the community, such as psve hologists, psychiatrists, and
human uldlmns workers. Gradu: illy. they begin o alter the whole

N .
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s¢hool (‘ll]lll!’t' that they and their stugdents live in. The v begin to under-
- stand the way lh( v treat onganother and the way the 'y redat youngsters.
There are open “discussions i whic h-voungsters getinvolved and de-
hb('mu- cfforts are made 1o improve the quality of life in all aspects of
sg hool—intellectual, social, aesthétic. I all of these activities are
documented. there will be good uuk ‘nee of the u'hivw_-mvnl;, of a

o 2

“teacher center

Another kind of ¢valuation, of course, is external evaluation,
which is sometimes done very deliberately by bringing in an outside
teain of impartial people who have some expertise in the area. For ex-
ternal evaluation to be useful, the teacher center staff must want o get
some feedback and be ready to put it to use. Evaluation is probably
most profitable when it is sought by the people who run the center.

£

A3
EY

" Q. What can be undertaken in preparation for s(’umq up ateacher
cemter? .

A. Getting ready for 3 ateacher center is a straighuforward job if you
believe that a center is to respond to the needs of teachers. ‘T'his means
vou take the usual steps and ask the basic questions you would in pre-
paring for a trip with a number of other people: Where are we going?
- What are we qnmq to take with us? What Jereetments are we g()mq to
have? What agreements must we deve lop as we move alnng thdl will
enable us to get where wée want 10 go? What resources do we need to
marke our acuvities useful in our teaching? ,

It's not much different from planning anything else. Some inter-

-ested people get together, try to find otit what everyone wants the centter
to do, suggest some ideas that seem to be of general.interest, and find
the communitty resources to help the center to reach its goals, Teacher
center staff become insatiable scroungers for somebody in the com-
munity whose talent and experience can be tapped.

If a teacher center is going to be something different from tradi-
tional iservice education, it has to have some different qualities, some
of which we have tried to outline in this fastback. If a teacher center is
going toremain viable, it has to continue to have distinguishing quali-
ties, and centers must offér services that are not foumd in any other

- ) »
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I he descrlpnons

ee functioning teacher centers that follow ‘
provide a brief view of hoy they operate and how they are serving the
inservice needs of teachersfan® others in the communities where they
are located. Each is distinct in terms of its functions, governance, and
Haancing, yet all are characterized by a spirit of innovation and crea-
tivity. These centers offer specific examples of some of the ideas dis-
cussegd in the question-andgnswer section-6f this fastback.

For descriptions dfaulier t8acher centers, consult Teachers’ Centers
Exchange Directory, by Jeande Lance and Ruth Kreitzman. It is avail-
able from the Far West Laboratory for Educational Research and De-

.- velopment, 1855 Folsom St., San Francisco, CA 94108, .

The'Leaining Exchange

2720 Walnut %

-

(Harid paz'ntc-,"d, wall-sized graphic in the
classroom/meeting room of the Learning Exchange)

i
]

“WHAT HAPPENS IN THE CLASSROOM BETWEEN
PEOPLE IS MORE IMPORTANT THAN ANY CUR-
RICULUM ASSIGNMENT, PROCEDURE, OR CON.-
TENT. IF THE PEOPLE RELATE TO EACH OTHER IN
AN ENVIRONMENT OF ACCEPTANCE AND TRUST,

CONTENT AND COMPETENCE WILL GROW."
’ ‘ ST N

ERIC ~ - " | -. ?018

PAruntext provided by eric - °
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3 The Learning Exchange 1s an independent center with multiple
funding sources, including grants from local foundations, businesses,
mdw:du.als. memberships, and fees for workshops and services. The

l‘xch.mgc 15.aN 4CCess pnmt, a conduit for Bringing together a com- )
monwealth of experiences’ of ";.*eml institutions of higher eduratlon -

school districts, teacher organizations, arts institutions, the Boy
Scouts of America, the Junior League, (()mmumty centexs, and com-
muniversities in the (‘.realcr Kansas City area. Ih(' at}-

spirited, creative, and supportive. T he center is loc ared i ina warchouse
and 1s organized into ac luzt} centers, learning centers, a recycle area,

library, store, office space, @nd a classroom. ‘The hours during the .

school year are 9 a.m. to 8 p.m. Tuesday and Thursday and 9a.m.’to
3 p.m. on Saturday; in the summer the Exchange is openfrom 8:30a.m.
to 2:30 p.m. Monday ghrough Friday. Participants are classroom
teachers, parents. childien, curriculum  directors, ;_;riu('ip;als_. and
teacher organizattons, as well as business people and volynteers—all
of whom feel, as Learning Exchange Director Gail Johnston does,

“that there needs tg be a friendly, optimistic organization that stands

between the somewhat awesome educational bureaucracy and lhe

individual who is dntmq to become mvolved
h}

The philosophy o the Exchange 1s expressed in these statements:
+ To grow professionally. you must continually experience the

learning Prestss.

The more you learn, the less you are afraid of accountability.

The success of any 1inservice program is that people are moti-
vated to learn.

A reward system (credits, increments) cannot be the rationale for
inservice educauon. '

Finding connections between one’s own hase of operations and

that of other parties Pud agencies enables one to utilize oppor-.

tunites and resources throughout theentire education;;l system
! s , \
The Exchange and its sitafr*huvt' limits, boundaries, and ground
rules that are established, yet broad-based and flexible. Auempts Are
made to rt‘spbnd sensitively to the actual concerns of teachers (n

.21, 19
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necessanly those first aruculated) “lf teachers are willing to go half*’
way, we'll go the other half.* (Thls is preferred 1o staff doing the work
for teachers.) 'Ihe Exchange siaff is comfortable saving '‘We're not

ready (or wnllmg) todo x rlghl now’ and to refer users to ot%cr appro-

pnatc TeSERINCes, - T . - -

4

The E (hdng(' ‘as started in 1972 by two fdrmer cldss‘room teach-
cr\s\rhe nber of staff has varied over a period of time, bi¥ there have
-been as nldll} as Flstaff and 13 ¢lasstoom teachers working at the Ex-
change. Backgrounds and experiences of the staff include: classroom
teaching, architecture, graphic arts and d(i%lgn ])()]lll(dl science,
advertising, marketing, and sales. Each staff’ person s encouraged to
‘go bevond his own work e xperience and formal training in deve loping
programs and projects. Eich secures his owp salary through granits
from fundcd proposals. Hiring is done by p,éoup consensus. Weekly
meetings are. held to share what each staf[ member is doing on indi-

viduz pr()j(‘([S A

. . ¢

Agvariety of workshops, courses, and seminars are d(\(*l()p(‘(‘l
around 1(](-‘15 of partcdipants, staff, sc hool districts, and others. The
progmqj “is based on user needs and institutional strengths, There are
many options for content, style, and staffing of programs. The Ex-
change operates’on the principle that it doesn’t take money to siart
thinking, exploring,. and working. Funding is planned for after ex-
perimenting with an idea. Scholarships of $100 for materials and re-
sources are under consideration to help encourage te: icher partic Lpd-'

tion. ~ ’

\ .

In its collaboration with colleges and universities, the Exc hdng('

prods itself and users (professors and teachers) o strive for an optimum

- balance between theory and practical experience. The collaborators

agree that there need not. indeed must not, be a separation hetween

theory and pm('!i('v Rather. it is incidgbent upon rescarchers to
transfer qmddy discoveries and learnings“to pm(tmom rs.

The T.earning l- xchange is a refuge from rules, re gulations, ad-
ministrators, noise, and students. Itis a place where teachers can com-
mit their time and energies to their own inservice education.,

[KC 2220

wll Toxt Provided by ERIC




M

1Y -

T(:;EHH Center ‘Biookline

‘88 Harvard: Street . , ' . s

Brgokline, MA 02146 | o : :

\luf[\ P.lr.ldlw duulm of the “Feacher Center Bl()nkllll(' (TCB).
“the creation of a ccommunity of (OJl('.lquvs who take
: [I]ht quahity of that community is

desceribes it as
cach other’s work seriously. .

eqqually as important as the place, for out of the community comes pro-

gram, gvernance, and other elements of the center.” _

TCB is a local public school-supported center, initiated and gov-
erned by teachers and usedszand supported by teachers and admin-
istrators for professional development. It is affiliated with and sup-
ported ™y the local weacher organization.

TCB-is a small, informal, friendly place, #bout the size of a large
room. It is housed on an upstairs balcony of the Brookline Schools
Education Center. The hows are 1:30 p.m. through 5:30 p.m. Monday
through Friday. Resources include a tibrary; curriculum display and
supplies: printing, duphc‘ilmg. and anndtmg(qu:pmem carpentry
tools: sewing mathine? Slide projector; and typewriter. There is a half-
ume stalf person who is the director and resource teacher.

During 1976-77 about 250 (out of a total of about 500) teachers, di-
rectors, supervisors, and specialists used the center. The statistics in-
dicate a leveling off of numbers of teachers using the center, but an in-
crease 1n frequency by those who use it. ‘The majority of users are K-8
teachers, with about a dozen high school facalty members making
regular visgts. Other participants include preservice students, aides;
and daycare personnel. In addition to serving persons in the Brookline
TCB works with colleges and other teacher centers, both
There are no

Schools,

locally and out-of-state. Parucipation 1s voluntary.
credits offered and nosincreased pay incentves or stipends.
‘T'he center 1s governed by a board representing all the schools, dis-

and includes the director/resource

trict directors, and pnincipals,
teacher. The board is aided by three standing committees: administra-
tive. program and evaluation, and funding.

w 'n  documents—logs, formal evaluations, and guestion-

naires—record the history and current use and practices of the center.

21 T
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f\"!"mnthl\ calendar informs the (ommumlv about workshops, sem-
nars, and other activities. The follqwing isa partal i Inventory of offer-

.ings as, described by the.cemter:

WorkshOps and Sefmnars. Teache( Center Brooklme, L975-76
TOOLS, ARTS, AND CRAFTS | .

Beads and Beadmaking: Design and technology of beads and
beadmaking using  seed, shell, bone,
clay, technological hardwiire, paper

]

l’;n[x-nn;akir‘ﬁé: " Making paper from woaod A rag pulp,
' S exploring textures (adapted for class-
T room use in support of the language

HIlS)
rs L] =

Simple Hand Printing:  Letters and desiens for hand )rimir
g g I
made from cut erasers and recycle (l;fw-

terals ’
. »
Replicaung; Classroom uses for hee mgmph Mimeo-
. graph. and thermofax ﬂrmt "SSCS |
Prinfing Press: How to use it for nn’\lupl( copies from
single muaster s _ _
Calligraphy Love and joy of letersafd lettering, the

‘ disciplines of formal hahds, iwlic, un-
cial, gothic, and the plawof i mwmmq
using letters as line and space -

GROWTH AND DEVEILOPMENT, Teachers e

a

Book Seminars: A chance to discuss a hook vou've read
: (about whiat vou're doing as a teacher)

with others who have read it
Record Keeping: How to develop and personalize vour
record keeping so you know what you
“' want to kndw and learn what YOU wint
? to learn ;t{nul the students, vourself,

and teace h“\_,/—*
21
, 22 T .
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Fou ) k._ i -
l.ifc-'éanning
for Teachers: , rection seuing FOLER

' ‘
Exercises_for self-evaluation and di--

Developmental Stages  Conversations toward describing teach-
~pr Teachers: ers’ grnwtlf and development with a
. ' view toward mutual support and stimu-

¢ o - ~
‘;’/ e fation | P
v [L.ooking at Chuldren: Several sessions of workshops and sem-
Ca ' inzi_rs on learning to look at children’s
. play as a means of expediting their
learning and supporting their individ- N
¢ ual styles of becoming W [

*

.
”

b,
MUSIC AND MOVEMENT

Making Musical All about the unir.\used in fourth grade
Instruments: with updated ideas, materials, and
suggestions N s
Guitar Songs: Songs for vartous ages S
I‘ . N
Movement and Dance:  Resources, materials, and ideas :

GAMES AND ACTIVITIES

- Language Games: K-3 = 4-6 .
Math Games? K-8  4-6 and up
Oral_Games: e Storytelling and spoken group games
'I"heatt-{ Games: Group games that use no materiais
ﬁ Strategy ‘Games: Giames of skill and logic
Games that Include Sixth, seventh, and eighth gradeé

Evervone:

MISCELLANEOUS

Pﬁi.lrlit'S: LLots of’[hcm regularly
Seeds: Exploring a single piece of subject

matter from many entry points (collect-
ing, cooking, myth, story, stringing,
etc.) and at many levels

Y 25
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The Advisory and Learning Exchange '
1101 15th Street, N.W. - s -
Washington, DC: 20005

T'he Advisory and Learning Exchange is one of several projects
operating gnder the nonprofit umbrella organization, Associates for
Renewal ain Educanon, ln(','(r\,R.F..).' The Advisory is located in a
L‘lnwnmwn offrce in;‘ﬂding and o ('l;i,)it's a ground floor suite. Iy sup-
ports its own family of projects (for example, an Arust-in-Residence
Programy, as well as upvr;uiflg a small resource cen™ where partici-
pafits can borrow books, curriculum kits, and other materials; prganiz-
ing the “Teqcher's Treasure Trove™ (an education store); and provid-
ing a wide range of services 1o a broad-based audience. Users include
mmfant-care to ;x)sl-w(nndur_\'-[x'rsnnm'l. muscum educators, teacher
organiziations, professionat associations, and neighborhood and ceme-
munity groups. The Advisory is open Monday through Friday, f):m.

Tto 9 pon Satarday, 9a.m. o 1 pons; and Sunday for scheduled work-

. shops,

The Advisory is heir to curricuham development and school re-
newal projects initiated during the sixties. Since 1971, it has offered
workshops in mraditional content arc';:.\'usﬁvvll as 1 specialized areas
such as bilingualism, mainstreaming, and  values clarification.
Courses are also offered in proposal writing: issues, problems, and

strategies for juvenile justice: and teen-age pregnancy and parenthood.

™

The 1977-78 Advisory budget is $100.000 with funding through

various sowces, indcluding the federal government, private founda-
tions, contracts negotiated with the District of Columbia Public
Schools, fees from workshops and inservice courses, sales, and a mem-
bership dues of $15 per individual. Membership includes 3,000 people
who recetve o 10% discount on college credit courses, materials from
the store, and have exclusive use of the reference hibrary.

Fhere as a small, full-time staff and a pool of consaltants who are

hired onan ad hoc basis in response 1o user request or mittiation by the

Advisory. The director’s salary is paid by the local school departiment.
Decisions are made by the A RE. Board of Directors, Teacher com-

mittees (e muath, reading, science, social studies) at both elementary

26 24
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and secondarv evels inform the seadf and l/“n.'ml of what teachers want,

Over the vears, services and tvpes of offerifgs have changed. Re-
Tenthy the Board of Examiners of the Dastniet of Columbia Public
Schools widened the opportaniues for reachers toenhance then teach-
ing abilities. The Advisory now offers approved inservice credit to
teachers. Iealsa offers colege credit to those who want e for recertifi-
cation o1 salary increment.

The present move toward offering recarnfication-tvpe courses
(which are mandators for teachers) his changed the vy pe of chientele at
the Advisory and caused the users and stiff 1o question 1ts purpose.
Now 307% of Advisory tmme s spentornirecertification coursts, Theopig-
inal mission of the center has thereby alered dramatically. Thas
phenomenon highlighes the fact that when centers become instita-
tionalized, they may kil thenr oniginal imentions through the need 1o

SUIEV Ve,

1 -
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. Urbanvantaged X 119. Teaching the Gifted and Talented
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103. Teaching with Film

This fastback and others in the series are made available at low cost through the contribu-
tions -of the Phi Delta Kappa Educational Foundation, established in 1966 with a bequest by
George H. Reavis. The foundation exists to promote a better understanding of the-nature of
the educative process and the relation of education to human welfare. It ‘operates by

+ subsidizing authors to write fastbacks and monographs in nontechnical language so that
beginning teachers and the general public may gain a better understanding of educational
:problems. Contributions to the endowment should be addressed to the Educational Founda- -
tion, Phi Delta. Kappa, Eighth and Union, Box 789, Bloomington, Indiana 47401.

All 120 fastbacks (not mcludmg 84S)can be purchated for $43 ($36. 50 to Phi
Delta Kap‘pa memben) .
Single copies of fastbacks are 75¢ (60€ to members). . ‘ Y 8
Other quantity discounts for any title or combination of titles are: ,.) |
Number of copies Nonmember price . Member price .
10— 24 ’ 48¢/copy - ~ 45¢/copy -
25— 99 . _ 45¢/copy 42¢/copy
100—499 42¢/copy - '39%¢/copy
: 500999 . 39%¢/copy ~ 36¢/copy
i 1,000 or more 36¢/copy 33¢/copy

Prices are subject to change without notice.

A $1 handling fee will be charged on orders under $5if payment is not enclosed. Indiana
residents add 4% sales tax..

Order from PHI DELTA KAPPA, Elghth and Umon Box 789, Bloommgton IN 47401.




PDK Fastback Titles Now Available

BNRRAL

$chools Without Property Taxes: Hope

of (tiusion?

The Best Kept Secret of-the Past 5,000 Years:
Women Are Ready for Leadership in Education
Open Education: Promise and Problems
Performance Contracting: Who Profits Most?
Too Many Teschers: Fact or Fiction?

How Schoois Can Apply Systems Analysis
Busing: A Moral Issue -

Discipline or Disaster?

. Learning"Systems for the Future

10, Wio Showld Go to College?

. 1L
12.

Alternative Schools 'in Action
What Do Students Really Want?

13. What Should the Schools Teach?

14,

1S,
16.
17.
18.
19,
20.
21.
22.
2.
2.
25.
26.
27.
28. Educati
29
30.
3.

32.
33.

u.
- 35,

36.
37.

How To Achieve Accountability in the Public
Schools ‘
Needed: A New Kind of Teacher

Informstion Sources and Services in Education
Systematic Thinking Adout Education

Selecting Children's Reading

Sex Ditferences in Learning To Read -

is Creativity Teachable? s
Teachers and Politics .

The Middie School: Whence? What? Whither?
Publish: Don't Perish .

Education for a New Society

The Crisis jn Education is Outside the Classroom
The Teacher and the Drug Scene [

The Liveliest Seminar in Town

2 Globsl Society -

Can Intelligence Be Taught?

How To Recoghize a2 Good School '

In Between: The Adolescent's Struggle for

independence

The Art of Followership (What Happened to
the Indians?) -
Leaders Live with Crises ‘

Marshalling Community Leadership to Support
the Public Schoois

Preparing Educational Leaders: New Chailenges
and New Perspectives

38. The Humane Leader

39. Parl
40.
. Metrichtion, American Style
. Opti
43. oat
- Informal Learning ,

. Learning Without a Teacher _

- Violence in the Schools: Causes and Remedies

41
42

44
45
46

47.

Fy Procsdure: Tool of Leadership
s on Education

Ap

| Alternative Public Schools
Motivation and Learning in School

The School's Responsibility for Sex Education

§~~i~side back cover for prices.

IToxt Provided by ERI

Etfective Teaching in the Desegregated School

General Education: The Search for a Rationale =~

zaR

Three Views of Competency-Based Toacher
Education: | Theory '
Th, 2e Views of Competency-Based Teacher
Education: Il University-of Houston

Three Views of Competency-Based Toacher
Education: 11l University of Nebraska

. A University for the World: The I.[nttod

Nations Plan

. Oikos, the Environment and Education
. Transpersonal Psychology in Education

Simulation Games for the Classroom

. School Volunteers: Who Needs Them?

Equity in School Financing: Full Stats Funding

. Equity in School Financing: District Power

Equalizing
The Computer in the Schaol

The Legal Rights of ts

. The Word Game: ¢ proving Communications
. Planning the Rest of Your Life :

The Pecple and Their Schools: Community
Participation ,

The Battie of the Books: Ksnawhs County
The Community as Texthook

. Students Teach Students , :
- The Pros and Cons of Ability Grouping -
. A Conservative Alterhative Schoolj The -

A+ School in Cupertino

. How Much Are Our Young People Learning? The

Story of the National Assessment

Diversity in Higher Education: Reform in

the Colieges !

Dramatics in the Classroom: l\kiu Lsssons
Come Alive

. Teacher Conters and Inservice Education
. Alternatives to Growth: Education for g

Stable Society

. Thomas Jetferson and the Education of a

New Nation:

. Three Early Champions of Education: Benjamin

Franklin, Benjamin Rush, and Nosh Webster

- A History-of Compulsory Education Laws
- The American Teacher: 1776-1976
. The Urban School Superintendency: A Mury_ .

and » Haif of Change
Private Schools: From the Puritans to the

Present
The People and Their Schools

.

-

Schaols of the Past: A Treasury of Photographs

Sexism: Mew 1ssue in American Education
Computers in the Cusriculum

The Legal Rights of Teschers

Learning in Two Lan

guages
84S. Learning in Two Languages (Spanish edition)

30

(Continued on inside biack cover)

Y
»
. -

v



